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Subject Leadership 
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Subject Leadership at SMFA  
Subject Leaders provide professional leadership for a subject or group of subjects to secure high-quality first teaching, a rich curriculum and the effective use of resources. 
The success of this will be measured by the impact on learning and progress for pupils.  

We do not expect Subject Leaders to be an ‘expert’ in the subject they lead. What is important is that they have the overview of what is going well and what needs to be 
improved – based on evidence.  

Subject leaders at SMFA are part of both the Middle Leadership and the SMFA Extended Leadership Teams  

Each Subject Leader has an assigned Mentor (from SLT)  

 

 
All Subject Leaders will  
Be part of our distributed leadership  

Utilise the expertise, passion, pedagogical awareness and strengths of other leadership team members  

Establish a collective responsibility for demonstrating that everyone makes a difference  

Moving the school forward through driving the implementation aspect of each subject  

Professionally develop themselves and other staff team members  

Raise standards across all aspects of the curriculum  

Enrich the curriculum  

Share knowledge, expertise, skill, passion and enthusiasm  
 
How does the role of Subject Leader fit into SMFA’s Ofsted Statement of Action?  
AFI 1 – Curriculum  
Most of the curriculum has been reviewed and newly implemented to take into account what pupils know. This process is further ahead in its development in reading and 
mathematics. In these areas, leaders consider the starting points of pupils carefully, so they build knowledge and understanding step by step. Teachers receive effective 
training and support. As a result, teachers plan learning that helps pupils build on prior learning. This ensures that pupils deepen their learning and are consequently 
generally achieving well.”  
Most of the curriculum has been reviewed and newly implemented. Aside from English and mathematics, leaders have identified gaps in pupils’ learning and are further 

refining the curriculum to include what knowledge pupils need to learn to catch up. This includes pupils’ knowledge of subject-specific vocabulary. Leaders should ensure 

that the curriculum they intend to offer is planned well, using the information they know about what pupils need to learn. Leaders should ensure that teachers are trained 

to implement the curriculum so that their delivery adheres to leaders’ specification, ensuring that pupils catch up and are ready for the next stages of their education. 
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Aligning INTENT, IMPLEMENTATION AND IMPACT to ensure we meet the criteria for a good quality of education in the Education Inspection Framework 
 

Intent: 

The intention of the Kapow Primary music scheme is first and foremost to help children to feel that they are musical, and to develop a life-long love of music. We focus on 

developing the skills, knowledge and understanding that children need in order to become confident performers, composers, and listeners. Our curriculum introduces 

children to music from all around the world and across generations, teaching children to respect and appreciate the music of all traditions and communities. Children will 

develop the musical skills of singing, playing tuned and untuned instruments, improvising and composing music, and listening and responding to music. They will develop 

an understanding of the history and cultural context of the music that they listen to and learn how music can be written down. Through music, our curriculum helps 

children develop transferable skills such as team-working, leadership, creative thinking, problem-solving, decision-making, and presentation and performance skills. These 

skills are vital to children’s development as learners and have a wider application in their general lives outside and beyond school. Kapow Primary’s Music scheme of work 

enables pupils to meet the end of key stage attainment targets outlined in the National curriculum and the aims of the scheme align with those in the National curriculum. 

Implementation:  

Kapow Primary’s Music scheme takes a holistic approach to music, in which the individual strands 

below are woven together to create engaging and enriching learning experiences: 

● Listening and evaluating 

● Creating sound 

● Notation 

● Improvising and composing 

● Performing 

Each five-lesson unit combines these strands within a cross-curricular topic designed to capture pupils’ imagination and encourage them to explore music 
enthusiastically. Over the course of the scheme, children will be taught how to sing fluently and expressively, and play tuned and untuned instruments accurately 
and with control. They will learn to recognise, demonstrate and name the interrelated dimensions of music - pitch, duration, tempo, timbre, structure, texture and 
dynamics - and use these expressively in their own improvisations and compositions. 

 

In each lesson, pupils will actively participate in musical activities drawn from a range of styles and traditions, developing their musical skills and their understanding of 
how music works. Lessons incorporate a range of teaching strategies from independent tasks, paired and group work as well as improvisation and teacher-led 
performances. Lessons are ‘hands-on’ and incorporate movement and dance elements, as well as making cross curricular links with other areas of learning. Differentiated 
guidance is available for every lesson to ensure that lessons can be accessed by all pupils and opportunities to stretch pupils’ learning are available when required. 
Knowledge organisers for each unit support pupils in building a foundation of factual knowledge by encouraging recall of key facts and vocabulary 
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Impact:  

 
The impact of Kapow Primary’s scheme can be constantly monitored through both formative and summative assessment opportunities. Each lesson includes guidance to 

support teachers in assessing pupils against the learning objectives and at the end of each unit there is often a performance element where teachers can make a 

summative assessment of pupils’ learning. Knowledge organisers for each unit support pupils by providing a highly visual record of the key learning from the unit, 

encouraging recall of practical skills, key knowledge and vocabulary. After the implementation of Kapow Primary Music, pupils should leave primary school equipped with a 

range of skills to enable them to succeed in their secondary education and to be able to enjoy and appreciate music throughout their lives. The expected impact of 

following the Kapow Primary Music scheme of work is that children will:  

✓ Be confident performers, composers and listeners and will be able to express themselves musically at and beyond school.  

✓ Show an appreciation and respect for a wide range of musical styles from around the world and will understand how music is influenced by the wider cultural, social, and 

historical contexts in which it is developed.  

✓ Understand the various ways in which music can be written down to support performing and composing activities.  

✓ Demonstrate and articulate an enthusiasm for music and be able to identify their own personal musical preferences.  

✓ Meet the end of key stage expectations outlined in the National curriculum for Music. 
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Long Term Plan 
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Vocabulary Progression 
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Planning Examples 
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Year 1 – Tempo (Snail & Mouse) 

 

Learning objective Success criteria 

• To use voices and bodies expressively, while exploring tempo. • I can move my body in different ways when music is played 

• I can use my voice to start to reflect different music speeds. 

• I can use my body to start to reflect different music speeds. 

Before the lesson 

Have ready: 

• Presentation: Snail and mouse in the garden 

• Audio: Slow (see Attention grabber) 

• Audio: Fast (see Attention grabber) 

• Audio: Snail and mouse rhyme with pulse (see Main event) 

• Audio: Snail and mouse rhyme without pulse (see Main event) 

Print in advance: 

• Resource: Knowledge organiser: Music – Tempo 

• Resource: Key vocabulary (optional - one class set for display) 

• Resource: Snail and mouse rhyme (one for the teacher) 

Recap and recall 

Check children can recall: 

• How to engage different voices (speaking and singing) 

• How to follow ‘my turn, your turn’ to learn a rhyme or song. 
 

Attention grabber 
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Invite the children to sit in their own space. Explain to the children that they will hear two pieces of music and once they have heard them, they will move their bodies 

according to the music. 

Play the Audio: Slow (up to 00:15). 

Ask the children to stand up in a space, play the audio again and ask them to move around the room in a way that reflects the music. Observe their movements and 

offer praise for those who move according to the music they hear (for example, moving slowly or calmly). 

Next, play the Audio: Fast (up to 00:15). 

Again, ask the children to move according to the music. 

Invite the children to sit down and encourage them to think about the differences between the two audio tracks they heard (mainly, one was fast and one was slow). 

Take feedback on the children’s observations. 

Play the two audio tracks again and ask a small group of children to demonstrate their movements to the two audios to the rest of the class. 

Ask the following questions: 

• Why did you move like that? 

• How did the music make you feel? 

• Can you think of anything that moves fast or slow? (Answers could include; slow: tortoise, snail; fast: mouse, cheetah, car, etc.) 

• What animals could the two pieces of music represent? (Audio: Fast could represent mice or animals that move fast. Audio: Slow could represent snails or 

animals that move slowly.) 

Main event 

 

Explain to the children that the two pieces of music could represent two animals: a mouse and a snail. Display slide 1 of the Presentation: Snail and mouse in the 

garden 

Divide the class into two groups and explain that one group will be the mice, and the other group will be the snails. Ask the children to imagine they are in a beautiful 
garden, like in the picture on slide 1. 

Say the following words and make the sounds twice, once slowly and once fast. You may wish to perform the slow sounds directly to the ‘snail’ group and the fast 
sounds to the ‘mice’ group, asking them to repeat the slow sounds if they are snails and the fast sounds if they are mice. 

I’m moving along a twig (slap alternate thighs). 
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I’m rustling through some leaves (rub hands). 

I’m hungry (nibbling sound). 

I’m thirsty (slurping sound). 

I’m tired (yawn). 

I’m sleeping (snoring). 

Swap the groups over so that the whole class has demonstrated being both the mouse and snail.  

Snail and mouse rhyme 

Ask the children if they can think of words to describe how the mouse and snail move (the mouse: quickly, in a hurry; the snail: taking time, slowly). 

Explain to the children that they are going to learn a rhyme to explore how the mouse and snail move. 

Use ‘my turn, your turn’ and the Resource: Snail and mouse rhyme (one for the teacher) to share the rhyme, ensuring the snail verse is slow and the mouse verse is 
fast or alternatively play the following Audio: Snail and mouse rhyme (with pulse) or Audio: Snail and mouse rhyme (without pulse).  

Audio: Snail and mouse rhyme (with pulse): 

Audio: Snail and mouse rhyme (without pulse): 

Model the actions to go alongside the rhyme. Hold out one arm and use the fingers from the other hand to slowly mimic the finger creeping up the arm to the beat of 
the snail moving as you say the first part of the rhyme. Repeat this for the actions of the mouse, scurrying quickly as you say the second part of the rhyme. Invite the 
children to copy the hand movements. 

Say the rhyme together using the actions at the same time, emphasising keeping to the beat and showing a contrast in speed between the mouse and snail. 
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Wrapping up 

Display slide 2 of the Presentation: Snail and mouse in the garden to the children and explain that you will share some movements for them to mimic while they hear the 
audio from the start of the lesson. 

Invite the children to stand up. Ask them to move like the mouse rustling through some leaves, saying “Crunch” quickly while playing the mouse audio button. 

Then, ask them to move like the snail rustling through some leaves, saying “Crunch” slowly while playing the snail audio button. 

Ask half the children to sit down and repeat the activity with the half stood up. Invite feedback from the children sat down as to what they noticed about the movements 
and sounds (the snail movements were slower than the mouse). Repeat with the other half of the class. 
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Year 5 – Looping and Remixing – Looping Fragments 

 

Learning objective Success criteria 

• To select a section of a tune and perform it as a loop • I can choose a fragment of the tune to turn into a loop 

• I can accurately play a section of the tune as a loop 

• I can play in time to the backbeat 

Before the lesson 

Watch: 

• Teacher video: Looping fragments 

Have ready: 

• Presentation: Backbeats 1, 2 & 3 (see Main Event) 

• Keyboards or other tuned percussion (one per pair of pupils) 

Print in advance: 

• Activity: Somewhere Over the Rainbow notation (see Classroom Resources) – one per pupil 

• Activity: Fragmented notation (see Classroom Resources) – one per pupil 

• Activity: Fragmented notation with lyrics (see Classroom Resources) – one per pupil 

• Activity: Fragmented notation with letters (see Classroom Resources) – one per pupil 
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• Activity: Fragmented notation answer sheet (see Classroom Resources) – one per pupil 
 

Attention grabber 

Explain to the class that they will review how well they have remembered the melody to ‘Somewhere over the rainbow’. They will need to work out the 

correct order for five melody fragments to make the tune. 

 

Hand out the Activity: Fragmented notation sheets as needed. Each sheet shows the jumbled-up notation for the melody, but with differing levels of support: 

• Activity: Fragmented notation with lyrics – lyrics and note names (for pupils needing extra support) 

• Activity: Fragmented notation with letters – note names (for pupils secure in what they have learned so far) 

• Activity: Fragmented notation - just staff notation (for pupils working at greater depth) 

Challenge the children to put these sections in the correct order without using the instruments. Answers can be recorded by writing numbers on the sheet or by 

cutting and sticking the notation fragments. 

 

Key questions: 

• What is a loop? (A repeated melodic or rhythmic phrase) 

• What is meant by ‘a fragment’? (Short section of music) 

• What is a backbeat? (Rhythmic beat going along in the background to accompany the music) 
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Main event 

 

Pupils will be using or creating fragments of the Somewhere Over the Rainbow tune which can then be looped, using their knowledge of how to play the melody from 
Lesson 3. 

They will the n be playing these over a drum beat. You can use the backbeats in the Presentation: Backbeat 1, 2 & 3 or keyboards to select an appropriate backbeat. 
Keyboards are ideal because they can play the melody and backing rhythm on the same instrument. 

Working in pairs, give pupils five minutes to recap how to play the tune. Then demonstrate how to chop the tune up into sections and choose a section they like, to 
loop it over and over.  

You can show the section from the teacher video, although a live presentation is better. Pupils write down their fragment and then practise playing it as a loop (over 
and over), before introducing a backbeat.  

They should then spend 10 minutes rehearsing how to accurately play their fragment in time with the backing. 

Differentiation: 

Pupils needing extra support: Choose their fragment for them – the notes to ‘Over the Rainbow’ work well for this. 

Pupils working at greater depth: Should choose a second fragment and then loop one section and then the next. 

Wrapping Up: 

Ask a few different groups (preferably some who chose different fragments to each other) to perform their loops and backbeats to the class. Get the rest of the class 
to offer feedback, based on the same points from the last lesson: accuracy, playing in time and confidence. 
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Knowledge Organisers  

(examples) 
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